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Salem has been offering the IB Diploma programme since 1992 and 
has been its pioneer in the German educational landscape. Since then
continuity and growth have created unique experience and a unique
and enriching interaction with the German Abitur, leading to our school
being bilingual and to many of our staff being equally competent in
both systems. The holistic dimension of the IB, especially CAS, shows
the affinity to the educational programme of Salem – not surprisingly 
as Kurt Hahn was also involved in the creation of the IB. The principle
of educating students to be self-responsible learners is shared by 
Salem and the IB alike.
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From five students in the first cohort, the Salem IB 
family has meanwhile grown to an average of 50 
students per year group, and the IB staffroom counts 
over 30 members. The teaching infrastructure is fully 
integrated with the teaching of the German Abitur, 
classrooms and equipment being shared by both 
systems to considerable mutual benefit. Planning of 
the school year takes the needs of the IB with its par-
ticularly intense phases into account, but in a school 
offering a wealth of opportunities students also need 
to learn to manage their day.

Our results and pass rates are continuously above 
world average, with a number of students achieving 
extremely good results. Our students progress to uni-
versities, colleges and gap year schemes that can be 
highly prestigious, highly unusual or both. This success 
is built on students discovering and embracing their 
potential through the united impact of the Salem 
boarding context and the IB programme – and it is built 
on the realization that it is their own hard work that 
ultimately brings achievement.

The IB at Salem
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IB Diploma Programme Overview

IB DIPLOMA PROGRAMME

IB I + II = Grades 11 + 12



The IB Learner Profile stipulates IB Diploma candidates 
to be young people ready to embark on a multi-dimen-
sional experience of personal and intellectual growth, 
to become thinkers, communicators, risk-takers, to 
become knowledgeable, principled and open-minded. 
This tallies with Salem’s traditional aims. Both the IB 
and Salem build on each student actively ‘opting in’, 
committing to the aims of the school, of the pro-
gramme.

Simply to want to enjoy a boarding school environ-
ment, or simply to aim at top grades for what is envis-
aged to be ‘a career’, or to want to professionalize 
one’s English is not enough in terms of motivation to 
give strength for the demanding two years that lie 
ahead. Having been top of the class through middle 
school, the intellectual demands of the IB may well 
push one back into mid-field for a while. The diploma 
follows a pre-university analytical-exemplary approach, 
where the highest grades can only be gotten by real 
ability on top of self-discipline and hard individual work, 
but not just by industrious preparation and step-by-
step instruction or intense tutoring.

Furthermore, the IB is a rigorous academic system 
that does not show any grade inflation as it is criteria-
oriented, and criteria must be met. The pass rate of the 
IB world-wide is 79%. With this in mind parents and 
students ought to think carefully whether the Diploma 
Programme is appropriate for the respective applicant. 
Each candidate needs to bring a self-driven passion for 
learning and for personal development. Key failing 
conditions in the IB are to have less than 24 points 
overall and less than 12 in the Higher Level subjects. 
Should these failing conditions prevail at the end of IB1, 
a student cannot progress to IB2, but must repeat. 
Other factors suggestion a repetition can be to be 
behind in CAS, with the Extended Essay or generally 
showing lacking readiness for the demands of IB2, for 
example not keeping internal deadlines for assignments 
or missing lessons unexcused.
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Undertaking the IB Diploma Programme

Your children are not your children.
They are sons and daughters of life’s longing for itself.

You may give them your love but not your thoughts, for they have their own thoughts.
You may strive to be like them, but seek not to make them like you.

Kahlil Gibran
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Diploma Programme

Extended Essay (EE)

The assignment

After defining a research question in a chosen subject, 
the student develops a response based on well 
supported argument and analysis. The essay follows 
academic convention, comprising Introduction, Main 
Body, Conclusion, Bibliography and if appropriate an 
Appendix. The essay also follows academic standards in 
its rigour regarding authentic individual scholarship and 
the absolute negation of collusion (including parental 
involvement) and plagiarism. Assessment is external 
and based on the criteria – both general and subject-
specific - in the Extended Essay Guide that is issued to 
the students. 

The method

The Extended Essay is a huge and often very rewarding 
step towards academic proficiency for our students and 
they are accompanied throughout. In line with IB 
requirements, we follow an internal calendar from the 
first introduction in February of Year 1 through the 
choice of subject, supervisor and topic to the pre-
summer draft deadline and the final submission in the 
autumn of Year 2. While cooperation between student 
and supervisor is at the core of EE success, we also 
offer workshops on how to organize data and how to 
properly reference one’s research at appropriate stages 
of the process.

Overall, the EE is coordinated by a team of members 
of staff and our school librarian, who specifically 
introduces the students to referencing methods and 
styles, helps with the sourcing of specific requests, 
and maintains an EE Resources file accessible to the 
students on the school intranet. The IB Coordinator 
also becomes involved if students struggle so that their 
EE might become a failing condition. The final school 
deadline is set just prior to most of the university 
application deadlines, as it is our policy not to process 
university applications unless this most demanding of 
all Diploma assignments, a true test of self-organization 
and intellectual curiosity, has been brought to the 
requisite conclusion.

Bismarck and the Kulturkampf
HISTORY

A comparative analysis of the role of light 
in aspects of Buddhism and Christianity

WORLD RELIGIONS

Survival of E-coli bacteria under UV-light
BIOLOGY

Death in the poetry of John Donne
ENGLISH

Extended Essay topics by recent Salem graduates.
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Diploma Programme

Theory of Knowledge (TOK)

The content

Theory of Knowledge (TOK) is the central part of the IB 
Diploma Course, linking in with all other subjects 
studied and helping to develop thinking and writing 
skills that will feed into assignments such as the 
Extended Essay and subject-specific investigations. Its 
core is to find out how we know, to become knowers 
that are both aware and responsible. Becoming aware 
of and capable of analysing how and why we think is a 
demanding process – but it is also deeply rewarding! In 
the course of IB Year 1, the class will cover issues of 
knowledge and knowing and various ways of knowing, 
such as Language and Reason. Then, a range of areas of 
knowledge will be examined, from the Sciences to the 
Arts. In the second year, after dealing with remaining 
areas of knowledge such as Ethics, the focus is on 
adding depth and tackling the assessed assignments: 
the essay and the presentation. By the end of February 
in the second year, the TOK course is generally 
completed and the essays and presentation marks are 
ready for send-off. There is no exam in TOK, but the 
assignments are challenging!

The method

The course is taught both in normal classes with an 
assigned teacher, in group activities with your peers 
and in plenary sessions that are team-taught by all TOK 
teachers together. The group activities allow 
exploration the huge range of different experiences 
and world views the student population represents, the 
plenary sessions enable the year group to experience 
the different approaches and areas of expertise of the 
TOK teachers and occasionally other subject teachers 
as well, while the seminars enable teachers and 
students to get to know each other in in-depth 
discussions and closer scrutiny of an area of study. All 
should help to develop the skills necessary to tackle the 
TOK Essay and the Presentation. Add commitment and 
interest to make it a success! Theory of Knowledge is 
often especially valued in retrospect as it prepares an 
analytical mind-set prerequisite for any challenging 
degree course.

“Can there be knowledge
without proof?“

A typical TOK essay question.



8

Diploma Programme

Creativity, Activities, Service (CAS)

Students build their own creativity, activity, service 
(CAS) programme by participating in a minimum of one 
creative CAS Experience, one service and two sports 
courses (or one sport as a member of a school team 
and therefore attend two training sessions) each week 
for an 18 month period (September in IB1 - February in 
IB2).

 Creativity: artistic and other experiences that involve 
creative thinking, such as ceramics, sculpture, theatre 
workshop, debating, maths club, jazz band, orchestra 
etc.
 Activity: a wide variety of sports courses encouraging 

physical exertion which contribute to a healthy 
lifestyle and therefore complements our students’ 
academic work.
 Service: unpaid, voluntary interaction with others, 

either at school or in the local community, that is of 
learning benefit to the student whilst respecting the 
rights, dignity and autonomy of all those involved. 
A wide range are offered including Salem’s traditional 
‚Dienste‘: fire brigade, technical assistance, nautical 
service, Red Cross as well as sustainability, social 
services, music service etc. 

Using ManageBac, an on-line data base, students 
develop their own CAS portfolio detailing their 
involvement in their CAS Experiences. Here they are 
expected to reflect on and evaluate their participation 
and development within each of their chosen CAS 
Experiences on a weekly basis, taking into account the 
7 CAS Learning Outcomes (all Learning Outcomes must 
be covered at least once across the breadth of the 
activities):

 LO 1: Identify their own strengths and develop areas 
for growth.
 LO 2: Demonstrate that challenges have been 

undertaken, developing new skills in the process. 

 LO 3: Demonstrate how to initiate and plan a CAS 
Experience. 
 LO 4: Show commitment and perseverance in CAS 

Experiences.
 LO 5: Demonstrate the skills and recognise the 

benefits of working collaboratively.
 LO 6: Demonstrate engagement with issues of global 

significance.
 LO 7: Recognise and consider the ethics and choices 

of action.

CAS Project

All students also plan and participate in a chosen CAS 
Project which must take place over a minimum of 6 
weeks. This must have a service element at its core and 
also include creativity or activity, or both. The project 
should be a real, purposeful activity, with significant 
outcomes and must be personally challenging to the 
student. The planning of the project must show 
thoughtful consideration and personal goal setting as 
well as planned outcomes. The final evaluation should 
be a reflection against the CAS Learning Outcomes.

Students are supported through their CAS programme 
by the CAS Advisor / CAS Coordinator. Students must 
fulfil all the CAS programme requirements in order to 
pass the IB Diploma.

“Pursuing the IB is not simply about 
academic learning. It is about learning 

from experiences and rising to a challenge 
within an holistic education.”

CAS Illustrated, Global interpretations of CAS, 2012
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Group 1: Language A

English

English Language an Literature

English Language and Literature aims to develop skills 
in textual analysis. The texts it draws on are a mixture 
of literary and non-literary. It encourages students to 
reflect on the role context plays in shaping meaning in 
a text and in the audience‘s response to a text. 
Teachers are given flexibility to construct the course in 
a manner which reflects the students’ and the teachers’ 
interests. Non-literary texts can include things such as 
advertising, newspapers, speeches and mass media. 
The analysis students undertake of these texts is 
informed by ideas such as the relationship language has 
to power or gender or race. It looks at issues such as 
societal taboos or how language develops over both 
time and place. Literary texts reflect a range of genre 
and historical period and are examined in the form of 
close critical study, attention to literary devices and the 
contexts of both production and reception. 

English Literature

The English Literature course introduces students to 
the foundations of literary study through a variety of 
texts in English from different periods, styles, and 
genres. The course aims for students to develop an 
ability to reflect critically on their reading through the 
study of a wide range of literature. Works are studied in 
their literary and cultural contexts, through close study 
of individual texts and passages, and by considering a 
range of critical approaches. In view of the internation-
al nature of the IB and its commitment to intercultural 
understanding, the Literature course does not limit the 
study of works to the products of one culture or the 
cultures covered by any one language. The study of 
works in translation is also important in introducing 
students to other cultural perspectives through the 
study if literature. The response to the study of litera-
ture is through oral and written communication, thus 
enabling students to develop and refine their command 
of the English language.
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Group 1: Language A

German A Literature

The content

The target group of the Language A Literature course 
are students with German as their mother tongue or 
those who are very fluent in German as written and 
spoken language at least. Primarily it focuses on 
German literature chosen from all epochs and genres 
and taken from the prescribed list of authors, but there 
is also a fine selection of works in translation offered, 
taken from various epochs and languages of origin. 

The method

The assessment that will take place throughout the 
course varies from written assignments to oral 
presentations, linked to the four parts of the syllabus. 
Divided into four sections, the first part of the syllabus 
is named Works in Translation (HL: 3 works, SL: 2 
works). Students will undertake an interactive oral, will 
write a reflective statement, do some supervised 
writing and finally develop a suitable topic for their 
literary essay on one work studied in part 1.

Part 2 is the Detailed Study (HL: 3 works, SL: 2 works), 
for which students will have to do an oral commentary 
under supervised conditions. This individual oral com-
mentary is a literary analysis of an extract taken from 
one of the works studied in part 2 of the syllabus (SL) 
or, concerning HL-students, a mandatory commentary 
on a poem (10 min.) plus another 10 min. literary 
discussion on one of the other part 2 - works studied.

Part 3, the Literary Genres (HL: 4 works, SL: 3 works), 
will focus on plays of different kinds, e.g. from the 
classical 5-act-drama to plays built up by scenes, the 
theatre of the absurd etc. A comparative essay will be 
written as part of the final exam (the so called paper 2, 
while paper 1 is a commentary on a poem or a piece of 
short prose also done during the final exam session). 
Last, but not least, part 4 are the Options (HL & SL: 
3 works), chosen freely by the teacher who will take 
into consideration the preferences of the students; an 
oral presentation will be done here on a topic of the 
student’s own choice. Thus, students attending this 
course should enjoy independent reading and should 
be truly interested in discussing how literature 
manages to express thoughts and feelings, considering 
the given cultural context, focusing not only on what 
authors are talking about, but also how they use 
literary features to make struggling with a book such a 
fascinating experience for us!
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Group 1: Language A

German A Language and Literature

The content

What do poems and advertising have in common? 
Is the television news coverage really objective? Does 
the word ‘love’ in a play written 2,000 years ago have 
the same meaning as in a play of our time? Do dicta-
tors and democratic politicians work with the same 
strategies of persuasion?

In this course completely different texts are looked at. 
Approximately one half of the time is taken up with 
literature. In Standard Level, students read four Literary 
works (Higher Level: six), whereby the selection also 
depends on the requirements and interests of the 
course. The other half of the lesson time is spent 
analysing the media, such as television, films and 
newspapers, and the role of language in this context.

Current topics, such as the reporting on the Afghani-
stan deployment, or the discussions about Google are 
also included in the course. The students’ own individ-
ual interests can also be taken into consideration here. 
Apart from texts, the analysis of pictures and films also 
plays an important role.

The method

The course is suitable for students with German as a 
first or second language. The ability to read fluently and 
express oneself is a prerequisite, and the participants 
should have at least already had experience in German 
as a school subject. Being able to speak and write 
without making mistakes is not necessary, so students 
with German as a second language can also pass the 
course, if they are prepared to work at their language 
abilities. It is crucial that students have a strong interest 
in reading, the readiness to do research and written 
work independently and enjoy taking part in critical 
discussions on literary and topical texts.

In addition to the teacher’s input, discussions, pre-
sentations and the students’ own attempts at writing 
play an important role during the course, i.e. we do not 
only read different kinds of texts; it is also a question of 
writing one‘s own texts according to the most varying 
criteria, for example, writing a short story or a news-
paper article, planning an advertising campaign or a 
panel discussion, or holding a speech on a topical 
subject. Going on outings together to the theatre or 
cinema complement our work. Homework consists of 
preparatory reading, online research, independent 
work on the respective topics and writing essays and 
analyses. The results are obtained by assessing the 
homework, oral presentations and tests in the format 
of the examination papers. Participating in two group 
2 courses in different languages constitutes the basis 
for acquiring the bilingual diploma.
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Group 1: Language A

Self-taught mother tongue

The content

Salem International College has supported the IB policy 
of mother-tongue entitlement since the IB programme 
was established at the school. Over the past few years 
we have offered Italian, Korean, Chinese, Greek, Lith-
uanian and Persian, just to name a few.

Following the IB philosophy, we believe that it is im-
portant to promote “respect for the literary heritage 
of a student’s home language” and to provide “an 
opportunity for students to continue to develop oral 
and writing skills in their mother tongue while studying 
in a different language of instruction”. 
(Adapted from the Guidance for the support of other 
tongue in the Diploma Programme)

The method

Students are expected to read a selection of texts in 
their self-taught language as well as some works in 
translation. In total, students are expected to read 10 
works over the two years. This course is offered only at 
standard level.

 Part 1, Works in translation: Study of two works in 
translation from the prescribed literature in trans-
lation list (PLT).
 Part 2, Detailed study: Study of two works, each 

of a different genre, chosen from the prescribed 
list of authors (PLA).
 Part 3, Literary genres: Study of three works of the 

same genre, chosen from the PLA.
 Part 4, Options: Study of three works chosen from 

anywhere in the PLA. No free choice.

Role of the school/supervisor

Students receive the PLA and PLT from the school, as 
well as additional support material published by the IB. 
There is a coordinator who meets and supports the 
students on a regular basis, monitors their progress, 
assists them in creating a syllabus (reading list), gives 
advice on the nature of all assessments, and supervises 
the written assignment (part 1).

Role of the student

Students are expected to attend regular meetings with 
the coordinator and meet school deadlines. They must 
find a tutor who will support them throughout the 
course. The tutor should be familiar with the new IB 
programme and should be in contact with the student 
on a regular basis (skype, email, telephone...).
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Group 2: Language B

German B

The target group

The German B course should be chosen by students 
who are no beginners in German (not on levels A1, A2) 
and who are not confident enough to choose one of 
the German A courses which are suited for native 
speakers and learners with very good language skills 
(C1, C2). Students with B1 should take German B as a 
Standard Level course, B2 students could, C1 students 
should choose the Higher Level course.

The content

SL and HL largely follow the same syllabus but differ in 
teaching hours (4 and 6 hours per week respectively), 
in the depth of coverage, the level of differentiation, 
the demands of assessment and the assessment cri-
teria. Both groups will improve their proficiency and 
gain some insight into cultural, political and social 
phenomena of today´s German speaking world. The 
five topics studied in SL and HL courses are: Identities, 
Experiences, Human Ingenuity, Social Organisation 
and Sharing the Planet. Our sources will be a German B 
text book as well as films and current media texts. 
In addition to these five topics HL students will read 
two pieces of literature as well as some short stories.

The method

Teaching methods and the choice of course material 
are focused on developing the following skills: 
Receptive skills cover understanding authentic, spoken 
German (radio, film and internet) and reading a wide 
range of written texts such as newspaper articles, 
letters, brochures, blogs and literature. Productive skills 
cover speaking and writing on every-day matters as 
well as on more sophisticated topics. Students will 
learn how to produce different text types by applying 
different registers, stylistic devices and structuring 
techniques. Interactive skills will be given special 
attention: students are expected to develop linguistic 
sensitivity in spontaneous communication as well as 
awareness of intercultural dos and don’ts.

The assessment (IB exam) consists of 3 reading and 
3 listening comprehension texts (Paper 2, 50% of mark) 
as well as a written task (Paper 1, 25%). There also is 
an individual oral presentation followed by a discussion 
which is marked by the teacher and moderated exter-
nally (25%). For SL students, this is based on a visual 
stimulus, for HL students on literary extracts from texts 
covered in the course.
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Group 2: Language B

German Ab Initio

The content

This course enables the learners to express themselves 
adequately in German in everyday situations. Such sit-
uations might be shopping (food, beverages, clothes), 
travelling, living in German surroundings, hobbies and 
leisure. The course is suited to beginners without prior 
knowledge, but interested in learning a new language 
that is being spoken all around them.

Communicating in German will be an important aspect, 
but short texts such as letters, e-mails, interviews and 
stories are being both read and produced. Listening 
comprehension is also being practiced, especially the 
ability to filter accurate information from spoken 
German.

The method

The language of instruction is German. Grammar is 
conveyed visually, supported by explanations in English. 
Most tasks and command terms are given in both 
German and English in the first year, purely in German 
in the second year. Learning outcomes are recorded 
and consolidated for example through visual repre-
sentation (posters) by the students themselves.

Living in a German environment facilitates both the 
acquisition and the consolidation of new vocabulary. 
New terms and expressions can then be applied using 
structures acquired in the lessons. The boarding school 
context makes it possible to leave the classroom and 
instantly apply what has been learned.
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Group 2: Language B

French B

Both Standard and Higher Level are aimed at students 
with 3-5 years of language experience who wish to 
improve their proficiency and gain some insight into 
cultural, political and social phenomena of today’s 
Francophone world. As a rule, French courses are of 
a very privileged size; it is therefore expected that 
students play a creative part in class and are ready to 
communicate.

The content

SL and HL largely follow the same syllabus but differ in 
teaching hours (4 and 6 hours per week respectively), 
in the depth of coverage, the level of differentiation, 
the demands of assessment and the assessment 
criteria. In order to place candidates according to their 
capacities and needs, there will be a language test prior 
to allocation to a course.

The three major topics studied in SL and HL courses 
are: social relationships (post-colonial identity, multi-
culturalism), communications and media (French 
mass media, the future of the French language), global 
issues (Francophonia, role of French, migration, Human 
Rights) and two optional topics to choose from: cultural 
diversity (racism, sub-cultures, bilingualism), science 
and technology (global ethics, the impact of informa-
tion technology), customs and traditions (cultural dif-
ferences, codes and conventions), leisure (e.g. travels 
to francophone countries, arts, music), health (e.g. 
concepts of beauty, epidemics). In addition to these 
five topics students of HL will read two pieces of 
literature: one drama and one novel. (20th or 21st 
century).

The method

Teaching methods and the choice of course material 
are focused on developing the following skills: Recep-
tive skills such as understanding authentic, spoken 
French (radio, film and Internet) and reading a wide 
range of written texts such as newspaper articles, 
letters, brochures, blogs and literature. Productive skills 
such as communicating on every-day matters as well as 
on more sophisticated topics. Students will learn how 
to produce different text types by applying different 
registers, stylistic devices and structuring techniques. 
Interactive skills will be given special attention: stu-
dents are expected to develop linguistic sensitivity in 
spontaneous communication as well as awareness of 
intercultural dos and don´ts. The written exam consists 
of two papers, there is also an individual oral presen-
tation by the student followed by a conversation, and 
three collective tasks integrated in classroom activities.
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Group 2: Language B

Spanish B

Both Standard and Higher Level are aimed at students 
with 3-5 years of language experience who wish to 
improve their proficiency and gain some insight into 
cultural, political and social phenomena of today’s 
Hispanophone world. As a rule, Spanish courses are of 
a very privileged size; it is therefore expected that 
students play a creative part in class and are ready to 
communicate.

The content

This course aims at developing the students’ inter-
cultural understanding of the Spanish speaking regions 
by looking at different aspects of everyday life as well 
as current issues. During the two years the students 
will develop the necessary skills to understand and use 
Spanish in a range of contexts and for a variety of 
purposes.

The method

In class, students will be expected to participate in 
Spanish and contribute with presentations and 
debates. They will deal with texts and audiovisual
material from a wide range of sources in order to 
practise the grammatical structures, learn new 
vocabulary and become aware of the different issues.

Both HL and SL students will study the three core topic 
areas plus two options:

Core:
 Communication and media 
 Global issues
 Social relationships

Options:
 Health
 Cultural diversity
 Leisure
 Customs and traditions
 Science and Technology

Furthermore, HL students are expected to read two 
works of literature.

External assessment consists of Paper 1 (reading), 
Paper 2 (writing) and a written assignment. Internal 
assessment is assessed by the teacher and externally 
moderated by the IB. There are two components: 
individual oral and interactive oral activity.
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Group 3: Individuals and Societies

Business Management

The content

The Business Management syllabus consists of five 
core topics: business organisation and environment, 
human resource management, finance and accounts, 
marketing and operations management. Each of the 
topics build upon each other and are linked with the 
six concepts underpinning this course (change, culture, 
ethics, globalisation, innovation and strategy) and re-
lated to business management contexts (case studies) 
in order to provide a holistic or ‘big picture’ overview 
of business management.

Students learn to analyse, discuss and evaluate busi-
ness activities at local, national and international levels. 
Correspondingly, students learn tools and techniques 
as well as business management strategies and prac-
tises in order to think critically about business organi-
sations. The course covers a range of organisations 
from all sectors, as well as the socio-cultural and eco-
nomic contexts in which those organisations operate.

The method

The course does not require any previous knowledge 
of business or commerce but an awareness of business 
topics, current affairs, international relations and global 
political and commercial trends is strongly desired. 
Students will work from an approved textbook but 
further readings are also prescribed. Classes take the 
form of a seminar in which students are expected to 
have read pre-assigned material from the textbook and 
take notes. Students must be prepared to evaluate case 
studies and work on business management related 
exercises in class. Students are also expected to make 
formal presentations and actively participate in class 
discussions.

Class work and oral contributions are vital to the 
learning process and assist in the teacher’s assessment 
of the student’s progression. Students are expected 
and required to complete regular homework in order 
to consolidate learning. Furthermore written work is 
supplemented by regular tests and exams, some of 
which take place under IB conditions.

Students who do not have a broad interest in business, 
who are not considering a career in business, who are 
not prepared to research business related to the 
syllabus or are not self-disciplined are not encouraged 
to take this course.
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Group 3: Individuals and Societies

Economics

The content

The Economics syllabus consists of four parts: micro-
economics and theory of the firm, macro-economics, 
international trade and international development. 
Each part is integrated into the course over 18 months 
so that students have a comprehensive understanding 
of the basic concepts and economic organisation. 
The course emphasises the global nature of the topic 
and the fact that it is a dynamic subject with many 
interfaces to other disciplines such as history, politics, 
science, and psychology.

The method

The course does not require any previous knowledge 
of economics as such but it does demand a high level of 
awareness of the world outside College and a keen 
interest in current affairs, international relations and 
global political trends. We work from a standard text 
book but this alone is not enough for success on the 
course. The student will be required to read extensively 
using journals such as the Economist and Newsweek 
and a quality newspaper (New York Times, Financial 
Times) or web site (BBC, CNN). Classes take the form 
of a seminar in which students are expected to make 
formal presentations on the basis of prepared work or 
contribute to informal, spontaneous class discussion. 
The class work and oral contributions are as important 
as the written work in the learning process and are an 
important part of the assessment process. Students are 
expected to complete regular homework to a high 
standard - this may take the form of written work 
which is graded, or preparation for the next session of 
class work. The ongoing written and class work forms 
the basis of the teacher assessment and this is supple-
mented by regular tests and exams, some of which take 
place under IB conditions.

Students who do not have a broad interest in econom-
ics or who are not prepared to do extensive reading 
around the syllabus are not encouraged to take this 
course.
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Group 3: Individuals and Societies

Medieval History

The content

The Medieval History course aims to promote the 
traditional historical skills of understanding why people 
do things in a context encouraging advanced transfer 
abilities. The medieval world offers a range of political, 
religious, cultural and intellectual dynamics to explore, 
and it offers the analysis of hostility and expansion as 
well as that of long periods of peaceful coexistence. 
The course, as taught at Salem, takes the Prescribed 
Subject: Military Leaders – Genghis Khan and Richard I 
the Lionheart as its starting point. Here, we will look at 
the different leadership styles and evaluate popular 
myths surrounding these figures. What military leader-
ship means in a medieval context is a key conceptual 
question, as is the connection of military organization 
with social, political and economic factors.

This is followed by the study of two Topics. The class 
will work through Topic 1 – Society and Economy we 
look at the growth and complexity of medieval socie-
ties, events such as famines and the Black Death and 
trace learning, art and culture from the ancient world 
to the first European cathedral schools and universities. 
In Topic 2 – Causes and effects of medieval wars the 
genesis and nature of local conflicts, invasions and the 
Crusades are covered. Topic 3 -Dynasties and Rulers: 
Building on Charlemagne as the prototype of the medi-
eval ruler, the Norman and Plantagenet dynasties of 
England and the Capetians of France are studied. We 
look at concepts of law and government, the nature of 
power and rule, the role of officials, nobles and elites.

The three Higher Level Options build on this work and 
look at the Monarchies of England and France 1066 –
1223, Muslims and Jews in Medieval Europe 1095 –
1492 and The Renaissance from 1400. The Prescribed 
Subject is in the main assessed through Paper 1, a 
source analysis paper, while the Topics are examined in

Paper 2 (at Higher Level at greater depth also in Paper 
3). Papers 2 and 3 are demanding essay papers. Indi-
vidual choices of themes and issues are open in the 
internal assignment, the Historical Investigation.

The method

The course does not require previous knowledge of 
European history or the medieval period, but it does 
demand high levels of engagement, and committed 
independent knowledge maintenance. We work from 
original texts and university-standard resources and the 
latest research as well as school textbooks. Classes will 
have the character of a seminar, everybody being 
equally involved and are densely packed with new 
content or with evaluation. Students come having done 
preparatory reading, taking turns preparing presenta-
tions, and applying content they have already mastered 
to new areas. Homework consists of reading, internet 
research, knowledge maintenance, researching pres-
entations, and writing essays. Assessment is by home-
work essays, tests and timed essay papers. 

“By what means and with what
success, did either medieval European

or Islamic rulers maintain control?”

A typical Medieval History exam question.
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Group 3: Individuals and Societies

Modern History

The content

This course approaches modern world history themati-
cally, e.g. by comparing British and American industri-
alisation, by looking at causes, practices and effects of 
wars, origins and developments of authoritarian states 
(Paper 2).

We will specifically concentrate on moves to global war 
with the examples of Japanese, Italian and German 
expansionism in the 1930ies (prescribed subject for 
Paper 1, sources).

In the Higher Level extension we extensively study 
hundred and fifty years of European history beginning 
with the formation of the nation-states Italy and 
Germany (Paper 3).

The method

In class we work with different text books for different 
units as we go through 19th century Europe and dom-
inantly 20th century world history. Students prepare 
for every class by reading, researching, essays, dia-
grams, analysing sources and note taking. In the group 
we develop structures, reflect on terminology and put 
the topic into a wider context and compare different 
views of the same event. We draw conclusions and 
thus create a picture of the past. Students’ work also 
includes presentations and a Historical Investigation of 
2200 words in the second year.

For constant revision students write class tests and 
mock examinations practicing combining detailed 
knowledge with analytical abstraction under time 
pressure in their essays.

Students keep a binder with sections of all units in-
cluding their notes, revision sheets and homework. 

Students who choose this course need to like inde-
pendent reading and thinking and, as history is indi-
vidual and collective memory, they must remember 
and store details to be able to identify links or red 
threads, to develop categories that go beyond the 
unique case and are basis for a shared understanding 
of yesterday and today.

“For what reason, and with
what result, did the Sino- Soviet-split

influence Cold War?“

A typical Modern History exam question.
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Group 4: Science

Physics

The content

Physics seeks to explain the universe itself, from the 
very smallest particles (quarks) to the vast distances 
between galaxies. This course allows students to both 
develop practical skills and techniques and increase 
their facility in the use of mathematics, which is the 
language of physics. It also allows students to develop 
interpersonal skills, and information and communi-
cation technology competence essential to modern 
scientific endeavour.

Core Topics studied by all students include Measure-
ment, Mechanics, Thermal Physics, Waves, Electricity 
and Magnetism, Atomic and Nuclear Physics, and 
Energy, Power and Climate Change. Additional Higher 
Level material consists of Motion in Fields, Mechanics, 
Thermal Physics, Wave Phenomena, Electromagnetism, 
Quantum and Nuclear Physics, and Digital Technology. 
Furthermore, all students study two options. 

At Standard Level these could be Sight and Wave 
Phenomena, Quantum and Nuclear Physics, Digital 
Technology or Relativity and Particle Physics. For both 
Standard and Higher Level Astrophysics, Communica-
tions and Electromagnetic Waves are open. However, 
Relativity, Medical Physics and Particle Physics are 
only available at Higher Level.

The method

All students of Physics need to be familiar with a range 
of mathematical techniques, including graphing, alge-
bra, trigonometry and geometry. Students should have 
undertaken Physics in Grade 10 to begin the Diploma 
course. Students who take Higher Level Physics must 
also take Mathematics Standard or, preferably, Higher 
Level. As with all Experimental Sciences, the use of 
current technology is expected. This not only includes 
standard commercial graphing, word-processing, data-
base and spreadsheet software, but also data-logging 
and sensing technology. Approximately one-quarter 
of the Experimental Sciences assessment is undertaken 
internally, and this is exclusively laboratory-based 
research and reporting. Higher level Physics is a pre-
requisite to gain entry to engineering and physical 
science courses. The analytical skills developed by 
Physics students are highly respected by universities 
and useful in all occupations. Medicine, law and busi-
ness schools frequently give extra credit to students 
who have completed Physics.

“Education’s purpose is
to replace an empty mind with

an open one.”

Malcolm Forbes
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Group 4: Science

Chemistry

The content

Chemistry is an essential prerequisite for degree 
courses such as medicine, biological science and en-
vironmental science. Both the Higher and Standard 
Level courses allow students to experience the wonder 
of the micro-world of atoms and molecules that makes 
up the fabric of the universe, while remaining true to 
the IB Learner Profile. The Chemistry programme al-
lows students to further develop their problem-solving 
and analytical skills. It also provides opportunities for 
the students to become more aware of the moral, 
ethical, social, economic, and environmental implica-
tions of using science and technology. The syllabus 
covers physical chemistry, inorganic chemistry, and 
organic chemistry, and each major area is further sub-
divided into topics. There is also one optional topic for 
study, allowing the programme to be further tailored 
to suit the needs of the class. There are links to other 
topics within the Chemistry programme, as well as 
overlap with the other Experimental Sciences. There is 
a core of material that is common to both levels, while 
Higher Level students will delve further and deeper into 
each of the topics.

The method

As with the other Experimental Sciences, there is a sig-
nificant practical programme worth 24% of the final 
grade. The practical programme is designed to develop 
skills and techniques which include the planning, per-
forming, and evaluating of a self-designed experiment. 
Students will be required to work independently at 
times, and with other students at various times 
throughout the programme. The major collaborative 
project is called the Group 4 Project, and this involves 
students from all science disciplines working together 
for several days in smaller groups to investigate an 
aspect of a larger problem. This allows students to 
appreciate different approaches and helps to reinforce 
the idea that each science is linked to each other, and 
that no science is, in and of itself, an island. 

Additionally, in the Experimental Sciences, there is a 
requirement for students to develop their information 
and communication technology skills, and to apply this 
in their practical work. Skills such as extracting infor-
mation from a database, using spreadsheets, graphing 
data and analysing the graphs, computer simulations, 
and data logging are an integral part of a modern 
chemistry programme, and, thus, emphasized in our 
practical scheme of work. The final assessment, as in 
the other Experimental Science, consists of three 
examination papers, worth 76% of the final grade, and 
the internally assessed practical programme, worth 
24%. This course is offered at both Standard and Higher 
Level. In the Higher Level, there are more mathematical 
problems to be solved. As a result, students who 
struggle with Mathematics and its concepts would 
likely be better suited to the Standard Level course.

The important thing is
not to stop questioning.

Albert Einstein
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Group 4: Science

Biology

The content

The syllabus in Biology reflects the major current areas 
of investigation in the subject including gene and bio-
technology, biochemistry, human physiology, ecology 
and evolution. The course provides a comprehensive 
foundation for further studies in the biological and 
medical sciences at university. This is made possible 
both by the course content and also by the investiga-
tive practical approach to the subject encouraged by 
the IB Organisation.

The subject is offered at both standard (four lessons 
per week) and higher level (six lessons per week).

The method

The course does not necessarily require a great deal of 
previous experience in the subject but students must 
be well motivated and have well developed abilities to 
think scientifically. They should show curiosity in the 
natural world and take pleasure in discovering how it 
functions. Students should enjoy analysing problems 
and be capable of applying existing knowledge to novel 
situations. They must also be well organised and able to 
learn independently.

Like all IB science subjects the Biology course contains 
a significant practical component. This encourages the 
development of experimental skills, planning and con-
ducting investigations as well as the need for collabo-
ration with fellow students. The practical aspect of 
the course culminates in the interdisciplinary Group 4 
Project and the Individual Investigation, the latter being 
worth 20% of the final grade in Biology. We are able to 
take advantage of technical expertise outside the class-
room when we visit Novartis in Basel for a workshop in 
applied genetics.

As a modern science, Biology requires a certain com-
puter literacy, developed during the course through the 
use of data-logging equipment, database, simulation 
and spreadsheet analysis. Associated statistical 
methods are used to help justify resulting conclusions.

Lessons are often of a multi-media nature and students 
often have the opportunity to present their findings to 
the class. Assessment of progress is achieved through 
regular homework tasks and class tests. These, togeth-
er with end of year and mock exams, are intended as 
preparation for the final exams at the end of the course 
in May.

“What is the sequence of the amino
Acids that is being translated from the 

following mRNA sequence 
5’AUGGGUGCUUAUUGGUAA3’?”

A typical Biology exam question.
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Group 4: Science

Computer Science

The content

Standard and Higher Level share a common core con-
sisting of units on Systems Life Cycles and Software 
Development, Program Construction in Java, Comput-
ing System Fundamentals and a case study. A very 
demanding individual assignment – Internal Assess-
ment, counting 35% of the final grade – is the ‘Program 
Dossier’ to be compiled by both Standard and Higher 
Level, albeit of different scope. Higher Level extension 
options include Computer Mathematics and Logic, 
Abstract Data Structures and Algorithms and Further 
System Fundamentals. Assessment consists of two 
Papers (of extended length at Higher Level) and the 
Program Dossier.

The method

As can be surmised from the content, this course is 
extremely challenging for young people and should not 
be undertaken lightly. A mere interest in computing is 
not sufficient as a foundation. A very firm grounding in 
mathematics is essential as is the ability to organize 
oneself and work through complex problems in a team 
setup without necessarily being provided with ready 
answers, as to develop the thinking skills requisite for 
problem-solving in this subject entails some personal 
growth. Timely planning is also required for the Pro-
gramme Dossier.
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Group 4: Science

Environmental Systems and Societies

 An interdisciplinary course counting either as 
Individuals & Societies (Group 3) or Experimental 
Science (Group 4)
 Available only at Standard Level

Course principles

Through studying environmental systems and societies 
(ESS) students are provided with a coherent perspec-
tive of the interrelationships between environmental 
systems and societies; one that enables them to adopt 
an informed personal response to the wide range of 
pressing environmental issues that they will inevitably 
come to face. Students are encouraged to develop skills 
of evaluation in respect of the scientific, ethical and 
socio-political aspects of these issues.

The course is intended to be accessible to students with 
no specific previous knowledge of science or geogra-
phy. However, it aims to foster an international per-
spective, awareness of specific local and global environ-
mental concerns and an understanding of scientific 
methods. This means that a preparatory curriculum 
that shares these aims would provide a useful context.

A further important aspect of the ESS course is hands-
on work in the laboratory and/or in the field. In addi-
tion there is an emphasis on case studies in which the 
principles of the course are reflected. Case studies 
encourage students to develop skills of collating infor-
mation, comparing different sources and weighing 
their relative reliability and significance.

Core topics

 Systems and Models
 The Ecosystem
 Human Population, Carrying Capacity and Resource Use

 Conservation and Biodiversity
 Pollution Management
 Climate Change
 Environmental Value Systems

Assessment model

 External assessment consists of two written papers 
and provides opportunities for students to demon-
strate an understanding through the application, use, 
synthesis, analysis and evaluation of environmental 
issues, information, concepts, methods, techniques 
and explanations.
 An Internal assessment task accounts for 25 % of the 

final grade. This involves the completion of an indi-
vidual investigation of an ESS research question that 
has been designed and implemented by the student. 
The investigation is submitted as a written report.

Typical questions

1. Loss of biodiversity threatens human well being*
a. Explain how human well-being is threatened 

by the loss of biodiversity.
b. Evaluate the role of local support, government 

agencies and research in the protection of a 
named protected area you have studied.

c. Evaluate species-based conservation as an 
approach for preserving biodiversity and suggest 
why trophy hunting (i.e. hunting animals for 
sport) may represent an acceptable method of 
achieving this goal.

2.
a. Suggest reasons for the distribution of acid 

precipitation.
b. Explain why the effect of acid deposition is 

regional rather than global.
* Source: Hamdallah Zedan, Secretary of the Convention on Biological Diversity, 2003
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Group 5: Mathematics

Mathematics

The content

Within the Diploma Program the study of Mathematics 
is compulsory as mathematical knowledge provides an 
important key to understanding the world in which we 
live.

The syllabus in Mathematics for the IB Diploma offers 
a wide range of different areas including pure mathe-
matics that characterises the subject as an abstract 
system of ideas and applied mathematics as a useful 
tool. By studying the main topics Algebra, Functions, 
Trigonometry, Vectors, Calculus and Statistics and 
Probability, the aim is to enable students to develop 
logical, critical and creative thinking, to appreciate 
the multicultural and historical perspectives of mathe-
matics and to employ and refine their powers in ab-
straction and generalisation. The subject is offered at 
standard level (4 lessons per week) and higher level 
(6 lessons per week) and if required by a sufficient 
amount of students, a second standard level “Mathe-
matical Studies” that is less advanced will be offered.

The method

The higher level course addresses students with a 
good background in mathematics who are competent 
in a range of analytical and technical skills and enjoy 
meeting its challenges. This course prepares students 
well for university studies such as mathematics, physics 
or engineering and technology. Students need a high 
level of self-organisation and a pronounced ability of 
independent learning. Standard level offers the same 
topics but less advanced and provides students with 
a sound mathematical background as well as solid 
mathematical skills to enable them to study subjects 
such as sciences, economics, medicine, psychology or 
business administration. Students equipped with 
fundamental skills and a rudimentary knowledge who 
do not need mathematics in their future studies and 
who do not want to study in Germany nor at a well-
known university in US or UK, might opt for Mathe-
matical Studies as a standard level course.

Like all IB subjects the mathematical course contains 
a significant internal assessment - the mathematical 
exploration (HL /SL) or project (Studies) - that is worth 
20% of the final exam grade. This internal assessment 
is an individual piece of written work that involves 
investigating an area of mathematics. Students will 
start in year 1 searching for an interesting topic and 
finish their work in the first semester of year 2. The 
mathematical exploration offers an opportunity to 
investigate the usefulness, relevance and occurrence 
of mathematics in the real world. It focuses on mathe-
matical inquiry, mathematical modelling and applica-
tion and the use of technology.

We assess progress through performance in homework 
tasks and regular class tests. These together with the 
end-of-year-exam in the first year and the mock-exam 
are intended as preparation for the final exam at the 
end of the course in May.

“I’m a great believer in luck,
and I find the harder I work the

more I have of it.”

Thomas Jefferson
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Group 6: The Arts

Visual Arts

The content

The visual arts are an integral part of everyday life, 
permeating all levels of human creativity, expression, 
communication and understanding. The IB Visual Arts 
course encourages students to challenge their own 
creative and cultural expectations and boundaries. It is 
a thought-provoking course in which students develop 
analytical skills in problem-solving and divergent 
thinking, while working towards technical proficiency 
and confidence as art-makers. It is not essential that 
students have had prior experience in art at either 
level, although a competent use of drawing skills and 
creative thinking strategies is highly recommended at 
HL. Beyond technical accomplishment, a student should 
express an active interest in exploring the visual arts 
with a flexible approach in their creative choices. The 
aims of the course, therefore are to enable students to 
investigate past, present and emerging art forms while 
evaluating their contexts in connection with their own 
production. This is especially relevant in the written 
comparative study assignment which is one component 
in the final grade that reinforces analytical skills and art 
criticism. Secondly, we encourage each student to 
develop an understanding of art from a local, national 
and international perspective which strengthens 
confidence when visually responding to their own 
personal, cultural experiences. Therefore, maintaining a 
vibrant visual arts journal that captures the students´
creative processes from the initial inspiration to the 
eventual refined art pieces is an integral part of the 
course and their assessment. The curriculum and 
teacher’s approach are highly adaptable to the cultural 
background, interests and abilities of the students and, 
together with an awareness of curatorship practice, is 
ultimately celebrated in the culmination of their 
achievements in a final exhibition.

Areas of possible individual studio work and 
investigation:

 Two-dimensional forms: Drawing, painting, print-
making, graphic design and illustration
 Three-dimensional forms: Ceramics, sculpture, 

media (including television, film and theatre) 
product design, installation and fashion
 Lens-based, electronic and screen-based forms: 

Analogue and digital photography, experimental 
imagery, computer-aided design, advertising, digital 
imaging, film, video and animation

The method

The student-centred approach enables development 
of their knowledge about visual arts and allows indi-
vidual exploration and different approaches through 
both studio production and the process portfolio. 
This integrated relationship between studio work and 
investigation is essential throughout the course at both 
levels. Teacher-guided sessions, including gallery visits 
and specialised workshops, set standards and develops 
techniques. At least one, extended arts trip to a major 
cultural city, usually within Europe, is standard within 
the two-year duration of the course. Apart from ex-
posing the students to a wealth of diverse practices, 
these excursions enable the study of curatorial practice 
to be observed more profoundly which will later be 
incorporated into their own final visual arts exhibition.

The HL students will need to produce more studio work 
and pages in the visual arts journal as well as being 
more reflective on their artistic practice than the SL 
students, but otherwise the general requirements are 
the same for both levels.
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Group 6: The Arts

Theatre Arts

The content

Theatre Arts is perhaps unique in its extremely practical 
approach, with much assessed work actually taking 
place on and around the stage. The Collaborative Pro-
ject is an internally assessed element requiring the 
student to work together with classmates in devising, 
staging, designing and performing a fifteen minute 
play. The two externally assessed components for 
standard and higher level consist of a Director’s Note-
book and a comprehensive Research Presentation on 
an aspect of theatre not practically explored in the 
taught syllabus. The Higher Level student also needs to 
write and perform a Solo Theatre Piece based on the 
work of a theatre theoretician. From the assessment 
spring what has to happen in the course in order to 
provide material for research, documentation, reflec-
tion: plays and one-acts have to be written, produced 
and performed, enough in number to provide a range 
for all the members of the year group. Instruction and 
class reflection support the more far-ranging and 
individual syllabus components.

The method

Just loving theatre is not enough to survive the course, 
but it is a good starting point as without passion stu-
dents undertaking this course will not be successful. 
A degree of ‘personal drivenness’ should be accompa-
nied by true team spirit and the discipline that theatre 
demands. The course is taught in a school that has a 
strong track record in theatre as an educational ex-
perience and standards of team and individual perfor-
mance are high. In the creative atmosphere engen-
dered by different projects, sometimes simultaneously 
and the background work of keeping track with writing 
assignments, should not be overlooked.



We try to stimulate the inherent curiosity of our stu-
dents at Salem so that they enjoy the experience of 
learning for its own sake. But most students expect that 
the work they do with us will lead them on to a fulfilling 
university course where they can continue to develop 
intellectually and prepare for the world of work. The 
task of the careers counselling service is to assist and 
advise the student and their family in that endeavour. 
The first and most important decision is for the student 
to decide what it is they want to study at university -
and why. This is very much a personal choice. Each stu-
dent has their own ambitions and aspirations and the 
choice of courses available is huge – from the tradition-
al professions such as law or medicine to the ‘sunrise’ 
industries of IT or global marketing. Students are en-
couraged to discuss their future carefully with family, 
close friends and teachers before making their choices. 
Having set their personal objective, the students can 
then turn to the Careers Counselling service and rely on 
the professional support which we offer to help them 
set realistic goals and then realise their plans.

Many IB students look to continue their education at 
English speaking universities either in the USA or UK. 
In this case we encourage students to start preparing 
for their university application in the Spring of Year 1 
Students should begin to research the Universities 
which they would like to attend – possibly making a trip 
to visit them during the Easter or summer break. They 
should also ensure that they meet any of the course 
requirements beyond the IB: do they need to take the 
IELTS or TOEFL exams to demonstrate English language 
proficiency? When would they like to sit the SAT test 

needed for entry into a University in the USA? Would 
their CV be enhanced by relevant work experience 
over the summer vacation? All these things need to be 
thought about and planned for now!

When they return for the start of Year 2 in September, 
students should be ready to continue and complete 
their applications. Registrations need to be made and 
basic information entered on either of the web sites 
used collectively by Universities in the USA (Common 
App), the UK (UCAS) or by individual Universities in 
other countries. A personal statement is needed in 
which the student presents their profile and explains 
why they want to pursue their chosen area of study. 
Teachers need to be approached for references – with 
plenty of time so that they can do the student justice. 
The careers counsellor will need to co-ordinate the 
applications, the presentation of academic transcripts 
and the predicted grades. It is a busy time for the stu-
dent and staff alike. For the process to run smoothly, 
with each application having its optimum chance of 
success, time is needed. Rushed applications made at 
the last minute are seldom successful. For this reason 
we insist that students liaise with the Careers Coun-
sellor as soon as they return in September for Year 2 
and that the application is completed well before the 
Christmas break in December. There is plenty to do for 
everyone involved – students, staff and families alike. 
But, working together, we aim to ensure that every 
student has the best possible chance of getting the 
right place at a university of their choice on a course 
of their choice.
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Careers Counselling



Cambridge (UK), Durham (UK), St. Andrews (UK), Edinburgh (UK), 
Warwick (UK), University College London (UK), King‘s College London (UK),

Imperial College London (UK), Goldsmith College (UK),
Queen Mary University of London (UK), London City University,

London Metropolitan University (UK), University of Westminster (UK), 
School of Oriental and African Studies (UK), University of Groningen (The Netherlands),

University of Leiden (The Netherlands), University of Hong Kong (China),
University of Toronto (Canada), Sciences Po (Paris Institute of Political Studies (France),

ETH Zürich (Switzerland), European Business School, WHU – Otto Beisheim School 
of Management (Germany), Exeter (UK), Bath (UK), York (UK), Nottingham (UK),
Coventry (UK), Birmingham (UK), Aberdeen (UK), Stirling (UK), Glasgow (UK),

Leeds (UK), Manchester (UK), Surrey (UK)



Schule Schloss Salem gGmbH
Schlossbezirk 1, D-88682 Salem
Tel.: +49 7553 919-0
E-Mail: info@schule-schloss-salem.de
Internet: www.schule-schloss-salem.de
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